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Task Force for Effective Teaching Phase I
• The NH Task Force for Effective Teaching Phase I Report 

(August, 2011)  outlined a clear vision for improving 
educator effectiveness in New Hampshire.  

• Senate Bill 196 (2011) provided the statutory authority for 
engaging in this work by establishing a broad set of 
requirements that the Task Force used as a starting point 
and foundation for its report.  

• The Phase I Report thoughtfully argued that teacher 
evaluation cannot sit alone as the strategy for improving 
educator quality in New Hampshire.



Four Pillars of Educator Effectiveness
1. Meaningful pre-service preparation
2. Thoughtful induction programs
3. Comprehensive and research-based professional 

development activities
4. Leader and teacher evaluation

The link between student achievement and teacher 
effectiveness is a prominent feature of the teacher 
evaluation process



Task Force for Effective Teaching Phase II
• Charged with carrying out the recommendations put forth 

in the Phase I for the design of a New Hampshire 
approach to educator evaluation.  

• Maintain specific design and implementation decisions 
with local school districts

• Real changes and meaningful solutions come from the 
empowerment of educators and their access to 
knowledge and collaborative work



State Model Educator Support &
Evaluation System
• Report describes what components should comprise a 

quality teacher evaluation system for school districts to 
consider

• Report describes the State Model Educator Support and 
Evaluation System, which districts may adopt in its 
entirety, or use as a starting point for designing their own 
system locally

• Report provides recommendations for embracing this 
requirement in order to improve student achievement

• The State Model is an expression of what the Task Force 
considers “best practices” in teacher evaluation



What’s Recommended?
• Have all educator/leader preparation programs meet the 

New Hampshire rules for program approval based on 
InTASC and ISLLC standards (Interstate Teacher and 
Leader Standards)

• Classify the evaluation results for all NH educators into 
four categories of performance using common definitions 
of performance

• Incorporate evidence of student learning into the 
evaluations of all educators

• Summatively evaluate the performance of all educators at 
least once every three years



Why these Recommendations?
• Maintain considerable local flexibility, such as how to:

o Measure teacher practices
o Measure student performance
o Weight and combine results
o Make important implementation decisions

• Signal a limited number of critical areas where 
commonality would be important:
o Name and definitions of performance classifications
o Inclusion of student learning evidence
o High quality evaluation of all educators on a regular basis

• Based on research and emerging best practices



Support
It is called the SUPPORT and Evaluation System for a 
reason
• The Task Force emphasized a focus on improvement as 

opposed to consequences and other punitive actions



Classifying Teaching Performance
• State Model leads to classifications of teaching 

performance into one of these categories:
o Highly Effective
o Effective
o Needs Improvement
o Ineffective



Reduction-in-Force in New CBA
• Our new CBA with Newmarket Teachers association 

classifies teaching performance similarly for years after 
July 1, 2014:
o Distinguished
o Proficient
o Basic
o Unsatisfactory

• Professional development in the Danielson model will be 
done during the 2013-14 school year and will be 
reinforced to continuing teachers annually, as well as 
introduced for new teachers at their orientation 

State Model

o Highly Effective
o Effective
o Needs Improvement
o Ineffective



Forms of Evidence in the State Model
• Yearly goal setting and self-reflection
• A collection of artifacts documenting key aspects of 

teacher practice
• Observations of practice by trained educational leaders
• Measures of student performance linked to an individual 

or group of educators (determined locally), which may 
include:
o Student Learning Objectives, and/or
o Student Growth Percentiles for educators in “tested” 

grades



Evidence of Student Learning
• The Task Force settled on SLOs as an overarching 

framework after exploring many options
• Student Learning Objectives (SLO) for all educators
• Student Growth Percentiles (SGP), aka the New 

Hampshire Growth Model, can be calculated for “tested 
(NECAP/SBAC) subjects and grades”

• Shared Attribution is a way of sharing SGP or even SLO 
results across sensible groups (e.g. the 5th grade team) of 
educators



Student Learning Objectives
Opportunities

• Can be inclusive of all educators
• Can incentivize appropriate educational behaviors
• Setting meaningful goals
• Providing opportunities for feedback and collaboration 

across educators sharing goals
• Monitoring progress toward those goals
• Evaluating the extent to which those goals are achieved



Student Learning Objectives
Challenges
• Will require significant PD and oversight to establish 

meaningful and comparable goals
• Potential for corruption on both goals and measures
• Still requires high quality measures, at least for posttest
• Using as a “growth” measure suffers from the same 

limitations as all of the previous
• Objective is a misnomer; a more appropriate term is 

“expectation” or even “goal”



Creating SLOs
• SLOs offer more promise than “drop from the sky” 

assessments for improving practice, but they have more 
“moving parts”

• We need to focus on three key components, all of which 
need to be in place for SLOs to work well
o The Learning Goal(s)
o The Targets
o The Assessment(s)



The Challenge of the “Learning Goals”
• Experts have not seen evidence that teachers and other 

educators can generate high quality SLOs without 
significant practice and training

• Identifying meaningful learning goals appears to be quite 
difficult

• This is a huge challenge!



Learning Goal Definition
• A description of what students will be able to do at the end 

of the course / grade
• Based on the intended standards and curriculum that are 

being taught and learned
• As close to the individual student as possible, allowing for 

a variation based on the current achievement levels of 
individual or groups of students



Template: Learning Goal (SLO)
• Which big idea is supported by the leaning goal?
• Which content standards are associated with this big 

idea?  List all standards that apply, including the text of 
the standard.

• Why is this learning goal important and meaningful for 
students to learn?

• In what ways does the learning goal require students to 
demonstrate deep understanding of the knowledge and 
skills of the standards or big idea being measured? 



Template: Learning Goal
• Describe the instruction and strategies you will use to 

teach this learning goal.  Be specific to the different 
aspects of the learning goal.

• Identify the time span for teaching the learning goal (e.g., 
daily 45-minute classes for the entire school year)

• Explain how this time span is appropriate and sufficient 
for teaching the learning goal.

• Describe the learning goal that includes and aligns to the 
planning information. 



SLO Example – Course in Civics
Big Idea to be Measured by the Learning Goal (SLO)
• Demonstrating an understanding of civics and 

government, including the purpose and functions of 
politics and government, the establishment of the United 
States government, the role of individuals and groups in a 
civic society, and environment of nations and states.

Learning goal for this SLO
• Students will independently use primary and secondary 

sources to explain, generalize, connect, and form an 
argument based on historical and contemporary issues 
related to civics and government.

• A bank of common performance tasks developed by staff.



Assessments
• Of course, we need high quality assessments to evaluate 

the extent to which students have achieved the goals
• Think broadly about “assessment”
• Do not let the assessment tail wag the learning goal dog
• The learning goal and assessment should be things that 

you would use in the classroom as part of good 
instructional practice



Assessment Definition
• Assessments should be:

o Standards based
o Designed to best measure the knowledge and skills 

found in the learning goal
o Accompanied by clear criteria or rubrics to determine 

student learning from the assessment
o High quality measures used to evaluate the degree to 

which students achieved the developed learning goals
• Assessments should be used to support and measure the 

learning goal; not vice versa.



Template: Assessment
• Describe the assessments (such as performance tasks 

and their corresponding rubrics) that measure students’ 
understanding of the learning goal

• Assessments and rubrics need to be established as high 
quality such as through the High Quality Assessment 
Review Tool:
o Is the assessment clearly aligned to the identified big idea and 

standards?
o Does the assessment engage students appropriately considering 

both Depth-of-Knowledge and difficulty?
o Will the scoring tool allow for different scorers to reach the same 

score?
o Is the assessment fair and unbiased?



Assessment Example – Course in Civics
• As a student council member, you are involved with 

sending a team of five students to represent the city at the 
International festival in Boston.  The team is to provide a 
“snapshot” of your school and community.  Several 
students suggested as possible candidates are native born 
Americans and tension has already started to rise as 
minority students and recent immigrants claim they are not 
being adequately represented.  Your job is to develop an 
equitable, democratic solution to the problem of selection 
students.

• Based on what you know, set up criteria that would be 
used to help select students.  Your criteria should include...



Targets Definition
• Identify the expected outcome by the end of the 

instructional period
• May differ for subgroups of students
• This topic actually gets more complicated, too much so 

for the purpose of this presentation



The Targets
• Student targets: How well students are expected to 

perform on the assessment(s) tied to the learning goal
• Teacher targets: How well students are expected to 

perform in the aggregate to contribute to decisions about 
educator evaluation

ENTERING EXITING
Lowest Performing Group: 
21 students

Lowest Performing Group: 
6 students

Average Performing Group: 
33 students

Average Performing Group: 
49 students

High Performing Group:
6 students

High Performing Group:
5 students



Template: Teacher Ratings
Based on the actual versus expected targets:
 Does Not Meet: Based on the students’ starting points, 

students performed worse than expected
Meets: Based on the students’ starting points, students 

performed as expected
 Exceeds: Based on the students’ starting points, 

students performed better than expected

• Administrator comments
• Administrator and Teacher Signature



SLO, Common Core, Competencies, and 
Performance Assessments?

• It might appear that there are several competing initiatives
• And if they are treated separately, the implementation 

burden will be overwhelming
• The SLO process combines all aspects into one planning 

structure



Measures of Student Performance
• Student Learning Objectives (SLOs)
• Calculating Student Learning Results in “Tested” Subjects 

and Grades
• Shared Attribution



Five Domains to be Evaluated
• Learner & Learning
• Content Knowledge
• Instructional Practice
• Professional Responsibility
• Measures of Student Performance
• Recommended that each domain count equally toward 

a teacher’s evaluation
• Waiver from NCLB from USDOE may require 

performance to be 20% of overall performance for 
teachers in Title I and SIG schools

• Likely that all public schools receiving federal funds will 
be required to comply in the future



Next steps for Newmarket
• Share this presentation with all staff
• Work with NTA to decide whether to adopt the newer 

version of Danielson as the basis for evaluating 
instruction

• Plan training in Danielson for next year for both teachers 
and administrators

• Teachers CBA states: “There shall be established a staff 
evaluation committee which may make recommendations 
for change in the staff evaluation process to the 
Newmarket School Board.”
o Includes two School Board members, three teachers, 

two administrators, and one community member











Questions?  Comments?


